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School: Freegrounds Infant School
Hobb Lane
Southampton
Hampshire
S030 0GG
Head/Principal: Nikki Riches
IQM Lead: Julie Watkins
Date of Review: 9th November 2022
Assessor: Kat Booker
IQM Cluster Programme
Cluster Group: IDEA
Ambassador: Angela Farrell
Date of Next Meeting: N/A - the school is stepping down from flagship
status

Next Cluster Group Meeting Focus: N/A

Sources of Evidence during IQM Review Day:

School website

School Improvement Plan 2022/23

Previous Flagship review

Attendance data by vulnerable groups PP, EAL, SEN
Progress data by vulnerable groups PP, EAL, SEN
Extracurricular offer

Governors’ meeting attendance record

Parent feedback summary

Annual Pupil Attitude Survey 2021
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Additional Activities:

e Tour of the school with school leaders
¢ Independent learning walk
e Meeting with School Council members
e Discussions with parents during year 2 open lunchtime
e Meetings and spontaneous discussions with staff and volunteers including:
e  Headteacher, Inclusion Manager and Deputy Head
e  Premises Officer
e  Assistant Head/Maths Lead
e  Work experience student
e  Pupil Premium Assistant
Early Career Teacher (ECT)
History Lead
Year 2 & English Lead
Year 1 Lead

© Inclusion Quality Mark (UK) Ltd 2022/2023
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Evaluation of Annual Progress towards the Flagship Project

Freegrounds Infant School (FIS) has been an IQM Flagship School for several years now

and its annual progress has been assessed against the renewed targets set in July 2021.
The project focus was to develop positive life habits to help deal with challenges in the

here and now, as well as build a repertoire of personal skills for the future.

The project focused on two key areas:
Transition for Year 2 children to Junior School

[ ]
e Zones of regulation
Transitions will always be a challenge to manage, even those within the school. This is

one of the reasons that the school sought to achieve The Lunch Mark which not only
celebrates healthy lifestyles but acknowledges the need for smooth transitions and
consistent support for children throughout their day. Some transitions, such as moving

to junior school represent huge milestones in a child’s life and cannot be

underestimated. The staff at FIS recognise this and have looked to enhance the
experience for the children and their parents and carers. the physical proximity of the

junior and infant sites provides both international and incidental opportunities to
bridge the gap between the two schools. For example, the shared playing field means
that children are able to see and speak to the children from the other site. This can be

reassuring for both parties. The neighbouring junior school hosts a breakfast club and a
breadth of after-school clubs that further enhances this link, including, Theatre Kidz

drama club, Dynamo Gymnastics, Brownies, Jam Coding computing club, Saints
Foundation football for years 1 & 2, Funky Play Bricks, and yoga. These clubs are fully

inclusive and are attended well.
Staff are also conscious to support children moving from one setting to the other by
dovetailing some of the systems. Staff from both settings have, for example, developed
shared practice regarding classroom environments and resources. The maths teams
have also reignited their links to allow for greater differentiation and moderation of
work. With a focus on preparing the children for the transition across, the two schools
worked together to ensure all children in year 2 accessed a transition visit to the junior
school during the summer term. This was further enhanced by planned joint activities

between the two schools. A buddy system also meant that the children in year 2 had a

direct link to a trusted peer in year 3.
For those children who had been identified as more vulnerable, the school arranged for
additional ELSA sessions to allow children to talk through their emotions and develop
their coping skills, as well as provide a platform for asking practical questions. In some

instances, the Year 2 and 3 teachers met to discuss individual children and share

personal plans.
In addition to the children moving between sites, staff at both schools felt it was
important to see the children due to transition into their own, familiar environments.

This is often something missed by schools as they underestimate how differently

children can behave in new environments. By having staff visit the year 2 children at the
2022/2023
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were more familiar to the children, and this would ensure that their summer holidays
were not filled with anxiety about what to expect from their new teacher. This was
further enhanced by key staff from both settings meeting up with parents and carers. To
support the children and their parents, a welcome video and booklet were produced to

reiterate the information shared.
Overarching views on the transition programme from everyone involved were positive.
As such the schools plan to put together a similar programme for the children in the
Summer of 2023. For this, it may be worth considering further extending some of the
informal links between staff in the two settings, such as co-planning and moderation.

Perhaps the schools could plan opportunities for all staff to spend time in the other
school so that everyone can talk confidently from first-hand experience when children

talk about the transition period.
The school introduced ‘The Zones of Regulation’ several years ago to complement PSHE
learning and develop children’s self-regulation skills. Lockdown pressures during the
height of the pandemic meant that this initiative did not get the attention needed.
Consequently, a decision was made to re-launch the Zones of Regulation and this was
re-introduced to all year groups in a bid to address a greater need for the children to
develop self-regulation and social communication. The school identified that, for some
families, this would be a helpful tool in the home. For these children, parents were
advised on how they could replicate and use this system at home. A positive language

script works alongside this and has been shared with all staff.
In light of the school’s further identification of need, they have now introduced an
additional whole school, whole family, emotional management, and personal

development programme called Trick Box. Amongst other benefits, this will further
enhance links between home and school and is specifically designed with this in mind.

Most staff have been trained in the use of Trick Box and have access to the associated
resources and activities. Feedback is that this compliments the Zones of Regulation well

and that it provides a framework for personal social development and further enhances
the children's repertoire of resilience tools. The school intends to further extend Zones
of Regulation and Trick Box to the EYFS cohort. This will necessitate using the earlier

Trick Box programme to introduce concepts at an age-appropriate level.

Agreed Actions for the Next Steps in the Flagship Project:
As with many schools, there is an ongoing need to ensure that leaders are able to drive

sustainability and improvements, but this can be hampered by changes in staff. In
response to the school’s needs, the focus has needed to be on subject leadership for the

past 5 years. As noted by the school,
“Some staff were new to the role of subject leadership and during the Coronavirus

pandemic, the scheduled Subject Leader Evaluation Days did not take place. This
programme commenced again in September 2021 supporting subject leaders in their
subject leader roles to use monitoring to gain a clear picture of standards within their
2022/2023
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subject and identify points for development. In January 2021, the substantive Deputy
Headteacher left the school to take up a Headship position. After four rounds of
recruitment, her successor was appointed in July 2022. During the spring, summer, and
autumn terms of 2020/21 members of the SLT took on the role of Acting Assistant
Headteachers. In September 2022 two Year Group Leaders and an Early Careers Teacher
were newly appointed.”

The school has rightfully identified that staff need to further develop the security of
knowledge and understanding of their subject areas. This can then support the wider
staff team through in-house professional development opportunities and will, in turn,
enhance the teaching and learning of the children. Additionally, the school wish to
further develop their ability to self-reflect and develop practice. As such, they feel that
they need to harness the Governors as critical friends who can provide further challenge
and support to the staff team. The intention is to further involve the governing body in
questioning and evaluating teaching and learning, pedagogy, staffing and school
improvement.

To summarise, the school will be successful if:

e All new Year Group leaders are confident and successful in their year group leader
roles and as a member of the Strategic Leadership Team.

e Early Career Teachers (ECTs) have been supported and developed their pedagogy
and practice and successfully completed their first induction year.

e Governors are highly effective in their strategic leadership and have a clear
understanding of the school’s strengths, areas of development and progress towards
intended planned outcomes.

e Strong subject leadership is consistent across all subject areas throughout the school
as a result of mentoring, coaching and subject leadership opportunities.

e As part of this process, it may be worth considering the following:

e  Further enhance opportunities for governors to access professional
development opportunities through organisations, such as the National
Governance Association https://www.nga.org.uk/Home.aspx and use an
established evaluation framework of standards to identify areas of strength and
development of school governance.

e Consider seeking external accreditation to celebrate the impact of the work of
the governing body on the children by applying for an award such as the GLM
Quality Mark for School Governance.

© Inclusion Quality Mark (UK) Ltd 2022/2023

’4}/% 1] /T‘J\

. o/ £
NAWARD

N
2\
(o)



https://www.nga.org.uk/Home.aspx
http://glmpartnership.org/wp-content/uploads/2018/05/Governor-Mark-Standards-Document.pdf
http://glmpartnership.org/wp-content/uploads/2018/05/Governor-Mark-Standards-Document.pdf
http://glmpartnership.org/governor-mark/
http://glmpartnership.org/governor-mark/

4}\ H ”;\ir\,
/N A\

QM7
\J0OO

Assessor’s Evaluation for the IQM Flagship Project

AWARYS

The Impact of the Cluster Group

FIS first achieved 1QM Flagship School status during a period when cluster group
meetings needed to be carried out remotely due to Covid-19 restrictions. There are no
schools with IQM Flagship School status in the locality of FIS, so these remote meetings
provided an ideal way to connect with other schools. However, since restrictions have
been lifted and cluster meetings have returned to a face-to-face format, the school feel
that locality has become a hurdle they have struggled to overcome. This has, in part, led
to the school's decision to discontinue IQM Flagship School's accreditation status.

Overview

This was the first time [ had visited Freegrounds Infant School (FIS), but it was clear
from the outset that it had, once again, been a very positive and proactive year for this
warm and welcoming school. The enthusiastic and cohesive Senior Leadership Team
(SLT) spoke openly. and passionately about their school community. It was clear from
the outset that the ethos is one where everyone is encouraged to look beyond the
surface to truly see individual children, parents, and staff. This authentically inclusive,
personalised approach acknowledges and responds to individual experiences and
perceptions and is embraced by all. This is nicely summarised in the Protected
Characteristics document that states:

“We work to ensure that our children understand that:

There are no outsiders at Freegrounds Infant School
Everyone is different

We celebrate our differences

We are all equal in our differences”

The SLT have an obvious passion, and ambition, for genuine inclusion and encouraging
self-development. Their aspirations are high for all, whilst acknowledging that
“nobody’s perfect”. This humility is modelled and allows staff and children alike to feel
safe. During the COVID-19 restrictions, swift and decisive action could be taken because,
as staff commented, “We know you wouldn’t put us at risk”. Only in an authentic
environment such as this would you find the staff WhatsApp group to include members
of the leadership team. Moreover, it is this transparency that means staff feel secure
about visitors coming into their classrooms and are willing to video their lessons to
share and learn from as a team. This openness is admirable and palpable.

“It’s like a family”

“l understand where they're coming from”

© Inclusion Quality Mark (UK) Ltd 2022/2023
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only slightly short of this figure. Pupils overwhelmingly report that they enjoy being at
school, feel safe and are supported well. Wellbeing is seen as a priority and the SLT
were extremely clear that this is something they need to continue to develop and
expand upon. This is why leaders and other staff will be focusing on this area for the

next year and are accessing high-quality training to support them in this role. They
know and understand their staff and children. They recognise that small but meaningful

actions can make a huge difference in the daily experience of individuals. For example,

alongside some helpful wellbeing displays in the staff room, there was also a whole

section devoted to looking after basic needs. The ‘Need for a Feed’ box offers soups and
other items for those who forgot their lunch. The ‘Hydration Station’ offers a wide
variety of hot and cold drinks. The ‘Wellbeing Box’ is essentially a treat box. This is an

initiative that encourages staff to give, receive and care for one another as a team.

Staff are offered comprehensive induction. This includes essentials such as planning,
systems, and routines as well as direct support with knowledge of the children and year

group requirements. Staff also accessed transition days and times to meet with their

[t is obvious that the staff and children at FIS feel contained, cared for, and want to be
here. Attendance figures as a whole are above national figures, with SEN, PP and EAL

new team to establish relationships.
“I feel informed by the clear systems”
“The support, sharing resources and helping my leadership, has been amazing!”

The current Assistant Head /Maths Lead was inducted into their role progressively and
effectively. Fulfilling a temporary Acting Assistant Head role provided them with the
opportunity to access MPQSL training and to develop a working knowledge of the role

requirements. Consequently, they developed the confidence to take on the role
permanently. They now provide mentoring to leaders of the foundation subjects and
regularly attend EYFS cluster meetings. Further to this, close links have been forged
with the Maths Leader at the junior school. This allows for a collegiate approach to
supporting learners, particularly those that are working below age-related expectations

(ARE) and those exceeding ARE. This also provides an opportunity to reflect on
potential cohort gaps in learning as children progress and for this to inform action
planning at the infant level. They are now looking to reinvigorate a previously initiated

buddying system between infant and junior subject leaders.
The school has an innovative and open approach to professional development. Staff
engage in JPD (Joint Professional Development) whereby year-group teams pick a
subject to focus on. They use lesson recording technology (IRIS) to reflect on their own
practice as well as share and collaborate as a team. The team then devise team targets.
This they say helps to depersonalise improvement points and focus on improvements.
There are also Subject Leadership Days whereby leaders can use the lesson recordings
as part of their monitoring, support with next steps, and develop action plans. This can
be particularly helpful when supporting someone who is new to the role. Several of the
staff, new to their role, were particularly grateful for the mentoring support they have
received. Whether this is advice on managing workload, buddying systems, or providing

‘practice runs’ for presenting to the governors.
2022/2023
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School governors access training and support to carry out their roles effectively. They
also attend meetings of the Full Governing Body each term. These meetings are well
attended and show the dedication of its members. Sub-committee meetings are also
carried out during these meetings. The governors actively engage with events and
regularly visit the school. The Chair is in school weekly, hosts school tours and leads

training around trauma.
The children at FIS enjoy a holistic and engaging curriculum that inspires positive
attitudes towards their learning. The curriculum page of the website introduces

Wellbeing, Rights Respecting Schools, SMSC and British Values and Protected

Characteristics before further introducing academic aspects of teaching and learning.
This indicates that the school sees these concepts as the foundation to secure learning

and development.
During the assessment visit, children proudly pointed out their work, explaining what
they were doing and why. They understood how to interact with the resources provided

to them appropriately, meaning that these skills had been explicitly taught and
independence encouraged. For example, one child explained how they could create
words from magnetic letters to match the flashcards on display. Similarly, when groups
of children were approached and asked about their activities, they were able to share
and explain the work they were doing as well as direct me to related work they had

previously completed.
organised and tidy with bright, eye-catching displays that are both celebratory and

interactive. There is a continuity of resources and displays in classes, providing
predictability and reassurance for the children. Thoughtful displays showing children’s

self-portraits and photos of their varied family groupings further serve to promote a

sense of belonging. Writing displays show work from all children, not just a select few.
This is one of many subtle approaches taken by the school to promote the notion of
equality of opportunity. As such, children from a wide range of abilities were keen to

FIS is a bright, airy, purpose-built infant setting. The corridors and classrooms are well-

share their work and were visibly proud of their achievements.
Role-play areas provide direct links to the local community and familiar settings, such
as the use of the Tesco logo throughout the class shop. Further to this, outdoor areas

have been well-considered to ensure a variety of experiences for the children. Risk-
taking and proprioceptive development is promoted through the large wooden building

blocks and life-sized play bricks that the children cart around. Vestibular stimulation is
freely accessible through the balance spinning top and other balance activities. These
provisions ensure that the environment is inclusive and allows children to practice
skills at a developmentally appropriate level.
Calm spaces are available in all classes and small tents are offered in communal areas
outside classes for children to access, sometimes with adult support to co-regulate. This

provision supports children to develop an internal locus of control and an opportunity
to develop self-regulation skills over time regardless of identified additional needs.

2022/2023
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Similarly, there is a sense of predictability, brought about by clear routines and
structures, which helps the children to feel contained and safe. The Classroom
Organisation Non-Negotiables help to create a predictable environment and structures

for the day, such as lunchtime procedures are clearly visible and understood by the

children (“..and where do we put our plates and cutlery?”).
Consistency of high standards is achieved through the Classroom Organisation Non-
Negotiables. These underline the importance of a tidy and well-organised environment,

celebrating individual achievements as well as providing equal access to prompts and

learning resources. Important key concepts are conveyed through these non-
negotiables: Role-play areas are available in all classes. This means that all children are

given the opportunity to practice and achieve developmental milestones when they are
ready, without assumptions being made based on chronological age. The display of
birthdays and names conveys a sense of belonging alongside reminders of shared
values. Children gain a sense of routine and predictability through the use of visual

timetables. They are given the opportunity to develop their internal locus of control
through access to the Calm Corners. Overarching is the sense of security children will
undoubtedly feel as they move around and through the school, knowing what to expect

and where they can access support.
There is a keen drive to promote purposeful outdoor learning. This is evident through
the re-landscaping project but has clearly been something that has been developing
over time. For example, children are able to access a play trail and welly trail as well as a
grassy expanse for running. The playing field is shared with the junior school, with an

‘invisible’ divide. This provides a very tangible link between the two settings for the
children which must provide reassurance for children in both settings.
There is a clear understanding that high-quality teaching and learning is underpinned
by engaging opportunities for first-hand experiences, collaborative activities and a focus

on creativity, growth mindset, and development. As an example of this,
a display of work, based on ‘Stanley’s Stick’ by John Hegley, shows children’s ideas on

the various things a stick could be.
The children here are engaged, active, happy, and eager to share work and
achievements on display and could explain what they needed to do for free flow tasks.
For example, several children wanted me to look at their superhero-labelled pictures on

display and had clearly enjoyed using potatoes to create their characters (a la Mr
Potatohead). Practical experiences such as this, and the upcoming session creating

character faces, allow children to represent their ideas in more than one way which is
critical to deep learning - a sound pedagogy for working with young children.

School trips are meaningful, relevant and exciting. Consideration is given to
contextualising experiences at school so that all children have equal opportunity to
access the learning. All classes have a role play area. The children are immersed in these

through the involvement of ‘real life’ modelling, such as that from a local estate agent
who, not only demonstrates the process of buying a house but also invites the children

2022/2023
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project. It was a delight to see children carefully stacking and unstacking large
construction blocks and the like around the outdoor classroom areas on individual and

group missions to build, create and make dynamic risk assessments for themselves!

Over the past year, a key focus has been to develop the strength of leadership. Part of
this has been to further strengthen monitoring systems which have enabled the whole
school needs to be identified and responded to. Leaders have identified a further need
to address children’s mental health and wellbeing needs. This became an IQM project
focus and led to the introduction of the ‘Zones of Regulation.” Further to this, leaders are
mindful to ensure that all subject planning takes a longer-term view. For example, the
English leader has recently developed long-term planning to ensure that medium-term

plans dovetail, and gaps are identified.
The progress of children is routinely tracked by leaders and scrutinised to ensure that
target groups are identified and supported in a timely manner. Moreover, the School

Improvement Plan (SIP) places a strong emphasis on ensuring that quality first
provision is secure and effective and underpins academic success. Staff identify children

in EYFS and Year 1 who are on track to make ARE at the end of Year 2. Children are
identified as Indigo Group when they are no longer on track to meet ARE. Children who
are on track to achieve Greater Depth (GD) at the end of Year 2 are identified as the
Violet group. Interventions are then put in place to support these groups to make

accelerated progress.

Pupil progress meetings provide opportunities for targeting additional support needs.
Internal and external assessments are used to identify trends and leaders use this
information to adapt approaches. The team are acutely aware of the importance of

language acquisition and recognise the need to identify needs at an early stage. In fact,

the headteacher spoke about research evidence indicating that where language
development milestones had not been achieved by the age of 5 years, there was a high

chance of them being unemployed in adult life. This stark understanding has rallied the
team to prioritise responding to the repercussions of COVID-19 restrictions on language

development in many of the children. For example, where exit scores in phonics were
slightly below national averages, a new approach was taken that would increase

engagement and would fit with the school’s ‘talk and do’ approach including cued
articulation. Further to this, Pupil Premium funding has been used wisely to employ a

highly experienced teacher who is able to run bespoke phonics sessions, and other
complimentary tutoring sessions, to help provide equity of opportunity to vulnerable

children.
“Pupil Voice is important for children to be fairly represented and consulted
about what happens in their school life, learning/curriculum and enjoyment.”

FIS values pupil's voice. It is clear that the children are comfortable speaking to and
feeling listened to by staff. Moreover, the school demonstrates that they value children’s
thoughts and ideas through their School Council and UNICEF ambassadors. Democratic

decision-making, caring for one another, and personal responsibility sit at the heart of
2022/2023
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actions to share with their classes. Particularly notable is the involvement of the

children in the school grounds redevelopment project.
Parents, carers, and guardians are valued at FIS. The school's response to the COVID-19

restrictions bears testament to this. Here they were able to quickly galvanise staff to
make phone calls that served more than a functional purpose. The school recognised
this as an opportunity to develop authentic relationships with families. FIS staff are
skilled at looking through a parental lens and recognising the strains they may be under.
This is a huge strength of the team. Staff greeting children at the gates know the
children’s names and their parents' names. They build meaningful connections with
those in their community allowing them to act swiftly to needs. For example, they can
offer support to families where there may be underlying medical or mental health needs
impacting attendance rather than responding to this in an authoritarian manner. They
have also been able to link up children’s families by nationality where they may
otherwise have assumed no link was present based on the child’s first language. There
was an overarching sense that parents feel that staff are accessible and approachable.

“They know we don’t judge” -
“It's so nice when parents come back to us and thank us”

“There are always opportunities to come in.”

The school offers a wide variety of more traditional opportunities for parents and carers
to come to school. These initiatives successfully create bridges between home and

school and include coffee mornings (with guest speakers) and family celebration
assemblies, as well as regular class parent lunches. These lunches appear particularly

popular, possibly because eating food is a great equaliser, and will be less intimidating

for some parents. During the assessment day, year 2 parents and carers had been
invited in to have lunch with their children. A huge number had taken up the offer. It

was clear that the children enjoyed having their loved ones with them. As one parent

commented, however, “I think we're more excited than the children!”
During lunch, I spoke to several parents and carers. Feedback was positive from all. One
particular parent spoke about their experience as newcomers to the area. They said that
they had selected the school primarily based on the videos they watched on the school
website. They said that they felt that the children were authentically happy and not
scripted. They particularly liked the way that the staff introduced themselves as real

people in their introductory videos.
The school carry out annual parent/carer questionnaires. The last of these was carried
out at the end of the academic year. This was mainly completed by a small proportion of
year R and 1 parents, most of whom felt that the school was well-led and managed. The
predominant view of parents was that they felt that children behaved well at FIS and

that they were provided with a range of opportunities to find out about their child’s

learning. These come in the form of formal parent consultations and open afternoons as
2022/2023
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well as less formal invites to join their children for lunch, such as on the day of
assessment. These types of opportunities would also explain the large proportion of
parents reporting that they felt comfortable about approaching the school with
questions or concerns. Whilst not all parents had views on how well the school supports
the needs of different children, of those who did comment the majority felt that the
school did this well.

“Any concerns are always responded to quickly. They take our ideas and act
on them.” -

The need to ensure every child feels a sense of belonging is particularly relevant to a
school such as this where 60% of the children attending are from out of the catchment
area, often from deprived neighbourhoods. This often sits behind attention-
seeking/connection-seeking behaviours, so it is essential for FIS that children are very
quickly engaged with and embraced by the school family.

The children at FIS are encouraged to actively participate in their wider community.
Opportunities to link with the local community include trips to the local church for
harvest or as part of RE sessions, visits from the priest and visits to a local Hindu
temple. The school works closely with one church'’s food bank through harvest
donations and Christmas performance donations. Many of these were given as hampers
to more vulnerable families identified by the school.

Some children are voted onto the School Council and these children will look at things
such as fundraising for local and national charities, ways to help protect the
environment and supporting the school community with their wellbeing. Similarly,
children are chosen as Ambassadors for the Rights Respecting agenda and encouraged
to think about how they can support their peers. The children in these groups explained
their roles as:

“Helping people to be kind”
“Taking them to the teacher”
“If they are stuck, help them or just tell them to leave it”
“Looking after each other”
and “Helping others to eat at lunchtime”.

FISHES (Freegrounds Infant School Helpers and Extra Support) operates as a
fundraising group for the school that organise a plethora of events to this end. Examples
of fundraising activities include regular, well-attended, coffee mornings, discos, pre-
loved uniform sales, quizzes, workshops, film nights, raffles, BBQs and fayres. They have
had their own Facebook page for the past 8 years, so are well-established. They use this
as a means to share events and details of upcoming fundraising events. The most recent
of these events has been the Christmas Fayre, run by volunteers, which has included
games and a Santa's grotto. They have also, occasionally, offered free tickets to events
where the school identifies a need. This event alone raised £2500 for projects such as
the pond and other outdoor developments.

© Inclusion Quality Mark (UK) Ltd 2022/2023
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FIS attracts members of the community who regularly, and enthusiastically, volunteer
their time to support in a number of ways. Not only are there family volunteers who
come in to support children reading or to supervise school trips, but the school also
benefits hugely from one volunteer’s extensive work on the beautiful displays around
the school. Moreover, volunteers eagerly await the opportunity to judge the annual
‘Britain’s got Talent’ show, or indeed to run a work experience session each year.

Developments to consider

e (Carry out a detailed extracurricular take-up and monitoring audit, comparing
different vulnerable groups. This will help to identify potential underrepresentation
and plan provisions accordingly. This may also provide a valuable aid to smooth the
transition for more vulnerable groups.

e Liaise with the junior school regarding the wraparound provision and whether small
elements might be adapted to support working parents with home tasks such as
reading to the children as a settling activity or even listening to them read.

e Use the self-evaluation criteria in the Parent, Carer and Guardian section of the IQM
framework as a basis for further parent views questionnaires.

e Adapt language in school documentation and website communications to ‘Parent,
Carer and Guardian’ or ‘family’ for events such as coffee mornings, lunches etc.

Freegrounds Infant School takes a holistic approach to relentlessly supporting
individuals to reach their full potential. Inclusivity is the natural modus operandi at FIS,
and it is clear, even before looking at policies, that staff constantly seek opportunities to
build connections to and between the children, families, and wider community. The
children at FIS are given a sense of belonging and appear relaxed and happy in this
respectful and nurturing setting. Families and community members feel authentically
part of this wider family. The culture is respectful and inclusive with individual qualities
and achievements celebrated. Children are equipped with the fundamental tools they
need to be successful in their future lives from the roots upwards.

As a parent to a young child myself, [ was inspired by your school and the passion you
have for helping children to achieve their very best. Most of all, the warmth you show
towards the children in your care is heart-warming. I would have no hesitation to place
my child in your hands. May your coming year be as successful as the last as you focus,
quite rightly, on the wellbeing of the children, staff, and wider community. Thank you
for making me so welcome.
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[ am of the opinion that the school fully meets the standard required by the Inclusion
Quality Mark's Inclusive School Award. There are only minor areas requiring
development and the school is aware of these. | recommend that the school be awarded
IQM's Inclusive School Award and be reassessed in 3 years’ time.

Assessor: Kat Booker

Findings confirmed by Inclusion Quality Mark (UK) Ltd:

Joe McCann MBA NPQH
Director of Inclusion Quality Mark (UK) Ltd
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